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Part One: Literature Review 

Background 

        With the anticipated 2018 opening of Ridge Elementary School, Cliff Middle School, and 

Brook High School in Moore County, the Moore School District is currently looking for 

competent and dedicated technology coordinators who will integrate technology-based 

educational endeavors into the curriculum to assist in the learning and instructional needs of the 

community. The mission of the District includes a statement that, through the use of technology 

integration with the curriculum, students will be able to attain life skills and develop higher-level 

thinking processes that are necessary for obtaining jobs and higher education placements in the 

community. The technology coordinators will be responsible for helping lead the district in 

developing and implementing technology-based curriculum that will promote innovative 

instruction and enhance learning. 

The technology coordinator is an essential professional in the K-12 setting, in 

which technology-based instruction and learning is needed. The job of this professional 

entails flexibility and a solid knowledge of how technology is used for implementation of 

technology-based learning and instruction, including general technical knowledge on 

technological devices and infrastructure.      

The role of the “technology coordinator” must first be defined. Frazier (2012) 

stated that a technology coordinator should be able to help in directing and supporting 

these various aspects of technology use--instructional/ technical support, network 

operations, planning, administrative computing, and budgeting.  This role definition can 

be compared to the definitions of “educational technology” and “instructional 

technology.”  According to the Association for Educational Communications and 



Technology (AECT), “Educational technology is the study and ethical practice of facilitating 

learning and improving performance by creating, using, and managing appropriate technological 

processes and resources” (as cited in Reiser, 2007).  This institution has also added that 

“education” encompasses a broader definition of learning which includes purposeful and 

spontaneous learning. “Instructional technology” may connote a more specific definition. Seals 

and Richey (1994) defined instructional technology as, “...the theory and practice of design, 

development, utilization, management, and evaluation of processes and resources for learning” 

(p. 9).  Bryant and Nolton (2015) explained that “instruction, unlike education, is carefully 

mapped out in every detail” (para. 1).  A technology coordinators’ job can encompass both of 

those two disciplines.  In order for a technology coordinator to provide effective leadership in a 

school or district, he or she must possess vision for the following school and district-based 

duties: “1) the development and implementation of appropriate technology policies; 2) the 

acquisition, monitoring, and maintenance of technology; 3) an effective professional 

development program; and 4) the provision of technical support for all end users” (Frazier, 2012, 

p. 4). As seen from these responsibilities, the technology coordinator must be ready to perform 

various duties and to learn how to effectively integrate technologies in a school-based workplace 

(including basic knowledge of technology infrastructure and budgeting for technology 

purchases). 

The need for technology coordinators in schools is expected to rise. According to the 

United States Department of Labor Bureau of Labor Statistics (2017), around 163,200 

technology coordinators are currently employed with the median annual salary of these 

professionals being $62,460.  This government institution also stated that the number of 

technology coordinators is expected to rise by 10%, a rate that is faster than the average growth 



of the other professions.  Therefore, a need exists for technology coordinators to be 

trained in order to effectively assist in providing optimal technology-based instruction in 

learning in the community.   

Technology coordinators are important members and leaders in the education 

community, as they can play a significant role in the decision-making process in 

instruction and curriculum development.   Webster (2017) stated that the following 

approaches are important in educational technology decision-making and leadership: 1) 

“Educational goals and curriculum should drive technology;” and 2) “Keep up with 

technology (or be left behind)” (p. 33). Skilled professionals, such as technology 

coordinators, are needed to integrate technology into the curriculum while emphasizing 

that learning and instruction take precedence over the use of technology.  Technology 

coordinators must be ready to provide a rationale based on evidence and research on why 

a particular technology is being used in the curriculum.  Additionally, these professionals 

must be continuously learning the newest technologies and engaging in research in order 

to provide the best technology-based recommendations to the school and district. 

Varying Terminology of the Title of Technology Coordinators 

The individual responsible for the implementation of instructional technology for 

the school or district who regularly works with teachers and administrators to integrate 

technology into the classroom and provide leadership in the use of technology is called 

the educational technology coordinator. As the educational technology coordinator 

position has evolved so too has the title of the position.  To understand how the various 

titles have come about it is important to trace its history. In the late 1980’s it was 

discovered that hypermedia environments empowered students and teachers. As a result, 



many schools began using the VCR, videodisc, CD-ROM, audio digitizer, camcorder, and 

scanner in combination with a computer (Moursund, 1992). At that time individuals with the 

titles “computer education specialist” and “computer coordinator” held the responsibility for 

dealing with the various pieces of technology. With the growing use of technology, a paradigm 

shift began to take place, and titles like “technology facilitator,” “technology coordinator,” and 

“instructional technology coordinator” began to surface (Moursund, 1992).   

In a study about the K-12 Technology Coordinator conducted by Lesisko (2005), the 

author found that of the 87 technology leaders who participated there were 45 different position 

titles. This presents an issue for organizations who may want to hire or create a position to 

choose an appropriate title that encompasses the role of the desired position within the school 

setting. According to Carter (2002), the field includes the following titles: “instructional 

technologist,” “technology coordinator,” “media specialist,” “technology specialist,” “integration 

facilitator,” and “integration specialist.” These titles fit into one of two categories: individuals 

who install and maintain technology or those who assist others with classroom integration. 

The titles of “technology leader,” “technology coordinator,” and “technology specialist” 

were used interchangeably (Proctor and Livingston, 1999). Of the many available titles, 

“educational technology coordinator” is the most appropriate as this individual facilitates the use 

of information technology (Lesisko, 2005).  Lesisko & Wright (2007) found additional titles in 

their later study School-Based Leadership for Instructional Technology.  These included: 

“coordinator of computer services,” “computer engineer,” “technology support,” “district 

systems engineer,” and “information technology manager.” The previously mentioned positions 

fit into a category of certified and non-certified technology leadership positions. Certified or 



noncertified, the authors contend that “educational technology coordinator” remains the 

best title to represent the field. 

An examination of the literature continues to reveal the title of “educational 

technology coordinator” as the most commonly used. In a study done by Sugar (2005) the 

author researched the effects of teachers paired with a technology coach in a situated 

technology program. The researcher chose to use the term “coach” although this title is 

different from educational technology coordinator they essential share the same 

responsibilities and functions. The primary role of the individual, be it coach or 

educational technology coordinator, is to support teachers and administrators to 

effectively instruct students through the use of technology and troubleshoot and resolve 

technical issues that the school may have.   

Roles of the Technology Coordinator 

As mentioned previously, technology coordinators can perform various roles in 

the school setting. Frazier (2012) outlined the following responsibilities and duties of 

technology coordinators in the school setting: 1) teaching and learning, 2) end-user 

support, 3) planning and budgeting, 4) network operations, and 5) administrative 

computing. 

1.Teaching and Learning 

Frazier (2012) discusses the need for an organization to have a strong technology 

coordinator because the technology coordinator’s work is of vital importance in the areas 

of teaching and learning. This discussion develops the understanding that a technology 

coordinator’s central responsibility is centered on finding the best possible means of 

including technology into the educational lives of all the students in a school district. 



Twomey, Shamburg, and Zeiger (2006) further support Frazier’s ideas, with their explanation 

that technology leaders are responsible for creating, demonstrating and ensuring the spread of 

curriculum, strategies, and teaching methods that maximize the use of technology to promote 

student learning and achievement (P. 25).   

        A technology coordinator may be responsible for making many important technology and 

infrastructure decisions that will affect the education within a school or district for many 

years.  The technology coordinator must choose the operating system platform and the basic type 

of software that the district will use as its educational platform moving forward.  This will help 

to standardize the user experience throughout the school district and make it easier for students 

and educators alike to get comfortable with the technology tools found in the school district.  As 

a school or school district leader in education, the technology coordinator must be able to have 

the ability to understand how all the different technological components fit together within the 

technical system to create a structure of tools with which the teachers can create positive 

educational opportunities for their students (Sugar and  Holloman, 2009). The technology 

coordinator builds the infrastructure by deciding the actual tools, software, and devices that will 

be purchased. 

        After the technology coordinator creates the infrastructure, purchases the devices, and 

buys and installs all the required software, then he or she must support the educational staff 

through a professional development program.  This strong, well organized, and delivered 

professional development program is an important piece in supporting technology-rich 

instruction. Teachers need to be reminded that the way things have always been done is not 

always the best or most effective form of education (Frazier, 2012).  To help the teachers 

complete the difficult work of challenging what is familiar and comfortable the technology 



coordinator must supply efficient and effective professional development.  The technology 

coordinator must find a way to inspire his current and new teachers with a model of 

technologically effective instruction, which will show that the new technology resources add 

depth and breadth into the current educational structure (Frazier, 2012).  Further, the coordinator 

needs to manage the struggling and disenfranchised educators.  He or she needs to help motivate 

those who are having a difficult time learning and incentivize those who are unwilling to put in 

the effort needed to improve the educational lives of their students through technology 

integration. In short, the technology coordinator needs to lead all instructors and students to find 

the best technologically-rich educational solutions for their school and district.      

2. End-User Support 

        The coordinator must be able to provide support services to end users (e.g. students, 

teachers, and staff members) in the school system. Frazier (2012) indicated that the 

responsibilities of providing end-user support encompass the following components: 1) user 

services, 2) help desk support, 3) repair tickets, 4) one-to-one laptop initiatives, 5) equipment 

purchasing, 6) ergonomics, and 7) security issues (p. 64). The technology coordinator’s roles in 

support services “...range from equipment selection, purchase, installation, initial training, 

classroom integration, repairs, and replacement” (Frazier, 2012, p. 65). Coordinators may also be 

involved in managing a central help desk to assist people's technology-based queries via email or 

phone.  They can also play an active role in pursuing one-to-one laptop (one laptop per student 

and teachers in the school) initiatives in their school and assist in purchasing equipment, such as 

ergonomically designed furniture.  Again, the technology coordinators can show their versatility 

as professionals by being involved in end-user support. 

3. Planning and Budgeting 



Planning and budgeting in school districts may involve the technology coordinator in 

deciding the allocations of funds when implementing technology into the curriculum. Frazier 

(2012) describes the role and the challenges that the technology coordinator must take: assist in 

budgeting and evaluation and raise funds with grants and E-rate. The technology coordinator’s 

main job in this area is translated, first, in the preparation of a well-established technology plan 

sent to the state to apply for E-rate funds (Frazier 2012). The technology plan has to comprise all 

ten components presented in the technology coordinator handbook. To develop a three to five 

year plan, the technology coordinator starts with a shared vision with the stakeholders, presents 

data from informed educational technology-related research, integrates technology into the 

curriculum, suggests professional development, plans infrastructure, shows the appropriate 

allocations of funds available for technology, and plans for continuous assessment and 

monitoring to prepare the schools for the future (Frazier, 2012). 

 Regarding budgeting, the technology coordinator demonstrates budgetary and financial 

skills such as understanding the district budget, budgeting process, and spending process. He is 

in charge of making recommendations to the board of education and administration about funds 

allocations for the hardware, software, training and professional development (Frazier, 2012). 

Using his expertise, the technology coordinator develops a needs assessment and evaluates the 

collected data (Frazier, 2012).  Then he or she works to secure adequate funding for the needed 

technology in general and new acquisitions in particular by setting specifications so that vendors 

can bid to provide hardware and software (Moursund, 1992). 

Fundraising is a supplemental way to gain access to funds needed to meet student’s 

technological needs.  To help the district gain more funds, the technology coordinator engages in 

writing proposals for both entitlement and competitive grants (Frazier, 2012).  E-rate is one 



example where the technology coordinator is a key element in closing the financial gap. 

This source of funding offers numerous discounts and opportunities to purchase internet 

connections, software, and training for faculty and staff, at a huge discount, up to 90% of 

telecommunication discount, including internet and telephone (Frazier, 2012).  To qualify 

for this program, the technology coordinator must provide a concise technology plan, 

along with filing Forms 470 and 471 within the deadline (Frazier, 2012).   

4. Network Operations 

Technology coordinators must also know the organization and maintenance of a 

network management and operations system that complies with the district’s 

practices.  Frazier (2012) mentioned that network operations encompasses the following 

components: 1) network infrastructure (e.g. knowledge of fiber-optic and cabling 

connections); 2) wireless system; 3) user-account management (support for student and 

staff using technology), 4) Children’s Internet Protection Act (CIPA) requirements and 

legal issues, 5) e-mail system management and archiving, 6) backup and disaster 

recovery (e.g. training staff to save copies of important data), 7) remote management (e.g. 

troubleshooting hardware problems), and 8) intranet management (p. 98).  The author 

mentioned that, although the coordinators may not be trained in all of these advanced 

specialized technology-based areas (such as network infrastructure), they must be willing 

to learn about these components. 

Technology coordinators must know about certain aspects of network operations, 

especially those that involve safety. These professionals must be knowledgeable of CIPA, 

which states that schools must have internet filtering that will block inappropriate 

materials from being accessed by the students (Frazier, 2012). (CIPA was also created to 



protect children from inappropriate internet material.)  Technology coordinators must also be 

versed in the District’s acceptable-use policies (AUP) and rules about the use of personal 

information in a school setting.  According to Frazier (2012), the AUP provides the district’s 

guidelines for online behavior and internet use. 

Although certain aspects of network operations are complex and can be addressed 

effectively by technicians, technology coordinators will benefit from having general knowledge 

about technology infrastructure and technology support processes. The flexibility in technology 

coordinators’ professional roles can assist them in becoming leaders in their respective fields. 

5. Administrative Computing 

In addition to the role and responsibility of providing support for staff and students, a significant 

aspect of the technology coordinator's job will be administrative computing. The ultimate goal is 

to improve school performance. The technology coordinator will demonstrate effectiveness by 

being aware of the many systems at work and by making connections across the organization 

(Sugar & Holloman, 2009). The technology coordinator will coordinate with the other district 

technology coordinators to ensure safety and security within administrative data systems. 

Policies and procedures will need to be developed to handle student information, portal, data 

warehouse, time management, food services, purchasing and the intranet, just to name a few of 

the administrative systems. The technology coordinators will develop protocols for the 

management, access, and professional development of the aforementioned systems. The 

technology coordinators will review best practices for administrative computing, inform the 

superintendent of cost-effective ways to manage the organization. To support the goals of the 

district and meet the needs of students and staff, technology coordinators will ensure that 

budgeted items are reflective of district needs.  In this regard, the technology coordinator has to 



become a “Systems Thinker” having the ability to see “the forest and the trees” (Senge, 2006). 

More than ever before with an influx of technological tools it has become important to manage 

resources for user and system performance.  

Trends in Technology Coordinator 

          In light of the evolving educational technologies, the new role of the technology 

coordinator is in charge of training, demonstrating, and helping teachers in incorporating 

technology in the classroom with the ultimate goal of achieving students’ success. As a 

visionary, the coordinator develops and updates skills, becoming vital to effectively preparing 

teachers to be comfortable designing technology-rich lesson plans. Sugar and Holloman (2009) 

described the technology coordinator as an expert who offers recommendations on when and 

how to properly implement technology in lesson plans, keeping in mind that the technology itself 

is not the objective, but the reasoning and the learning behind the use of technology are the goals 

(as cited in Marcovitz and Janiszewski, 2015). 

        New responsibilities are added to the technology coordinator’s role including 

participating in staff development, curriculum development, technical support, budget, and 

inventory.  The focus is geared toward the vital role that technology coordinator plays today in 

instructing teachers to incorporate teaching models and strategies and procedures of technology 

integration. Twomey, Shamburg, and Zieger (2006) mentioned that the duties of professionals 

who integrate the use of technology and education include the following: planning the setting for 

learning; keeping up-to-date with the best practices in technology use; suggesting effective 

technological tools that foster student learning; and offering mentoring, coaching, and 

professional development opportunities. 



Further, Sheninger (2016) insists that teachers need appropriate support to design 

technology-rich lesson plans, create effective assessments, use web-based tools and applications, 

and to ensure equitable access to both internet and devices.  The trends mainly veer towards the 

1:1 laptop initiative (each student and teacher has a laptop or tablet) that may be implemented 

ubiquitously throughout all grade levels (iPads for K-5, Chromebooks, and MacBooks for high 

school). The technology coordinator must decide on how to best use funds in providing access to 

grade-level-appropriate devices and updating the wireless infrastructure to support the 

acquisitions.  In terms of technology integration, the technology coordinator is the key element to 

the success of the implementation by indicating teaching model strategies, for example, using the 

SAMR (Substitution, Augmentation, Modification, Redefinition) model. The technology 

coordinator can mentor and coach teachers by demonstrating how to gradually move up the 

SAMR ladder, making their way up to the highest level of order thinking type of lessons--the 

Redefinition level--wherein technology allows creations of new tasks that were previously 

inconceivable (Puentedura, 2014). 

Best Practices in the Technology Coordinator Profession 

As seen from the different roles that have already been discussed in the previous sections, 

the roles of technology coordinators in school systems may be varied.  In addition to those roles, 

coordinators must also possess leadership qualities. One way these professionals can exhibit 

leadership skills in the school systems is through the promotion of best practices in educational 

and instructional technology. According to Wise and Hammock (2011), best practices are, 

“...techniques that have been researched and tested, and ultimately lead to desirable outcomes or 

achievements” (P. 459).  Coordinators must be knowledgeable about these techniques and 

methods that reflect best practices; Technology Coordinators use best practices to manage the 



instruction and training of staff members about curriculum development and instructional 

techniques. Puckett (2014) enumerated the following best practices for educational 

technology leadership that coordinators can apply in their work: 1) sharing knowledge 

with staff, 2) creation of Professional Learning Networks (PLN’s), 3) enhance teacher’s 

instructional efficacy; 4) promote flexible learning; 5) encourage reflective thinking; 6) 

promote collaboration and engagement; and 7) assist in the implementation of holistic 

practices in the school environment. Coordinators must possess knowledge on how to 

implement the best practices of their profession in the school setting in order to promote 

innovative and relevant methods of instruction and learning.  

Coordinators can also be leaders in the settings that they work in through the 

application of best practices of their profession.  Some specific ways that the technology 

coordinators can implement the best practices of their profession in the school system are, 

1) creation of professional learning networks, 2) conducting effective professional 

development programs for educators, and 3) mentorship and coaching of educators. 

Technology Coordinators as Facilitators of Professional Learning Networks 

Technology coordinators can play an instrumental leadership role in facilitating a 

Professional Learning Network (PLN) within the educational community. Trust (2012) 

mentioned that a PLN is a group composed of people with similar occupations who offer 

support, assistance, feedback, and collaborative opportunities to each other. The author 

added that, “A PLN is a system of interpersonal connections and resources that support 

informal learning” (Trust, 2012, p. 133). Additionally, the coordinators can lend their 

expertise in creating online-based PLNs. According to Cook, Jones-Bromenshenkel, 

Huisinga, and Mullins (2017), an online-based PLN is a synchronous or asynchronous 



medium that promotes collaboration, engagement in critical thinking, reflection, and 

understanding of educational issues. The authors also mentioned Twitter, Facebook, Instagram, 

Pinterest, and Wiki as social media platforms that can facilitate PLNs.  Because coordinators 

have the background in pedagogy and the latest technological processes, methods, and devices, 

they can educate school staff in a PLN on how to effectively use the latest Web and other 

technological tools in instruction and learning.  

Coordinators can play a significant role in creating PLNs. In one study, Clark et al. (2015) 

mentioned that a First-Year Learning Network, consisting of coordinators from several schools, 

acted as support to teachers of students transitioning to higher education. The authors added that 

this group provided opportunities for teachers, assisted by their technology coordinator peers, to 

manage transitional pedagogy in the school systems. The coordinators also provided leadership 

and guidance to the teachers providing transitional education by promoting and demonstrating 

the following activities: 1) facilitate curricular development, 2) facilitate teachers’ instructional 

development, 3) promote communities of practice, 4) promote evidence-based practice, 5) 

encourage peer collaboration, 6) advocating issues of new educators, and 7) sharing of 

information and advice (Clark et al., 2015). 

Technology Coordinators as Implementers of Professional Development Programs 

 Technology coordinators can also empower educators and leaders by conducting 

professional development programs, especially online-based ones. According to Darling-

Hammond, Hyler, and Gardner (2017), professional development is “...structured professional 

learning that results in teacher practices and improvements in student learning outcomes” (para. 

3).  Lieberman and Miller (2014) reported that some of the commonly practiced formats of 

professional development are workshops, conferences, coaching, professional communities, and 



collaborative activities (as cited in Cook, Jones-Bromenshenkel, Huisinga, and Mullins, 

2017). Coordinators must familiarize themselves with processes related to professional 

development delivery in order to assist educators in effective instruction. 

Coordinators, who are educational leaders, can position themselves in the 

forefront of effective professional development implementation for educators. 

Ostashewski, Mosley, and Reid (2011) mentioned that a need exists for teacher 

professional development that emphasizes the incorporation of technology with 

pedagogical processes and that online professional development fills that niche. While 

technology can enhance teachers’ instructional capacity, educators may apply technology 

only on a superficial level unless they receive effective professional development courses 

(Brown, 2014). Puckett (2014) indicated that educational leaders must be able to see the 

need for effective professional development so that they can train educators in using 

innovative technology that can be implemented in the classroom and curricula.   They 

also must facilitate in leveraging the best practices in online professional development for 

teachers. 

Technology Coordinators as Educational Mentors and Coaches  

In terms of mentoring and coaching, the technology coordinator works closely 

with the teachers, and staff to support technology-rich instruction. They actively work 

together to provide a successful technology experience for the students. In order to foster 

teachers’ positive attitudes and the ability to adapt to the evolving technology, the 

Technology Coordinators have an active role in their professional growth and 

development by mentoring and coaching the staff and selecting appropriate technological 

trainings. Because of their strong knowledge of current technologies, best practices, and 



policies and procedures the Technology Coordinator should be the person overseeing the 

professional development.    

Technology coordinators are in an important position in education in that they can 

facilitate mentoring and coaching opportunities for educators. Moore and Amey (1988) defined 

mentoring as “...a form of professional socialization whereby a more experienced...individual 

acts as a guide, role model, teacher, and patron of a less experienced...protege” (p. 45). The 

authors added that the aim of mentorship is for the development and refinement of the mentee’s 

skills and abilities. Coaching has a similar definition as mentoring. Coaching is a process in 

which a “coach” works with teachers by providing support to the teacher with the 

implementation of their professional responsibilities (Herschfeldt, Pell, Sechrest, Pas, and 

Bradshaw, 2012).  Hammock (2011) emphasized that coaching provides individualized attention 

to the needs of the new professional or educator. Coordinators, with their expertise in integrating 

technology in instructional and learning processes, can provide effective mentoring and coaching 

to teachers, especially in the curricular implementation of technology.  

To meet students’ needs of the 21st century skills and student-centered teaching approach, 

teachers face overwhelming challenges such as students ‘disengagement when using looking for 

web resources for projects, when using digital and /or advanced technologies (e.g. simulations, 

augmented reality, virtual reality…etc.).  When using instructional tools that necessitate a 

significant technical and pedagogical support, teachers require assistance in identifying the 

appropriate software, digital tools that target a specific educational goal ( Hofer, Chamberlin, & 

Scot,  2004). In consequence, the role of  TC is to  assist teachers in a new setting by providing 

support and addressing pedagogical needs of teachers (Sugar, 2005) 



On the other hand, the study conducted by Zhao and Bryant (2006) about the 

impact of  training on integration the technology has demonstrated that technology 

training is only effective at a basic level and cannot lead to a higher level of technology 

integration.  However, an interesting finding was that teachers were seeking more one-

on-one follow up mentoring or coaching support.  Teachers from elementary education, 

explicitly expressed that mentoring experiences appear to be the most successful type 

of training (Zhao & Bryant, 2006). The result of this study shed light on the importance 

of  post-training follow-ups and one-on-one mentoring for more efficient and effective 

way to support teaching with technology integration (Zhao & Bryant, 2006).    

Coordinators can be facilitators of PLNs, creators of effective professional 

development programs for teachers, mentors, and coaches for educators. With these 

varied roles and responsibilities, technology coordinators play a significant role in the 

school systems, as they can also be leaders in the implementation of best practices in 

innovative instructional and learning processes.  

Part Two: Job Descriptions 

General Job Description of Technology Coordinator 

The general job description of the technology coordinators for Ridge Elementary School, Cliff 

Middle School, and Brook High School in Moore County, the Moore School District will be the 

following: 

• Plan the integration and implementation of technology-based instruction for the 

enhancement of student learning in accordance with the District’s mission and vision 

• Assist in the creation and development of the District’s technology policies and 

technology-based curriculum 



• Establish and help modify the District technology plan in collaboration with the District 

and each new school’s administrative staff 

All School Level Technology Coordinators Common Qualifications 

The school-level technology coordinator shall: 

• Have a Bachelor’s Degree in Educational Technology or similar field from an accredited 

University or College. 

• Have a valid New Jersey Instructional or Educational Services Certificate in Technology 

Education 

• Be able to demonstrate three (3) years of related job experience at the appropriate school 

grade level 

• Be able to demonstrate the mastery of Technology Education at the appropriate school 

grade level 

• Be able to demonstrate best practices in technology management and development 

• Be able to demonstrate and discuss appropriate ways to incorporate educational 

technology into the school approved curriculum to support teacher instruction 

• Be able to demonstrate and discuss appropriate educational technology tools which will 

facilitate improved student learning and achievement 

• Be able to demonstrate and discuss the appropriate alignment of curriculum and 

instruction to the State Learning Standards 

• Be able to demonstrate appropriate technology-based problem-solving skills. 

• Demonstrate excellent communication and interpersonal skills 

• Provide the state required criminal history check 



• Be able to demonstrate the appropriate physiology and hygiene requirements equal to the 

state requirements for certification 

School Level Technology Coordinator Essential Responsibilities (Middletown Township 

School District, 2016): 

• Assist in the implementation of appropriate grade level educational technology, 

educational applications, technology instruction, and best practices to improve student 

learning and achievement 

• Research and develop best practices in educational technology 

• Plan and implement professional development to support teachers in student instruction 

• Create and conduct ongoing professional development for school staff to promote school-

wide use of educational technology 

• Create and provide lessons that will integrate educational technology to aid in students’ 

preparation for online assessments 

• Provide lessons that will incorporate technology to assist students for online technology-

driven coursework. 

• Create lessons that promote digital citizenship 

• Promote safe and functional uses of technology 

• Provide enrichment and support for struggling students 

• Provide challenging enrichment for students functioning at or above grade level 

• Communicate and collaborate with the district technology coordinator to support the 

district technology plan 

• Implement district technology initiatives including hardware and software updates 

• Assist in the maintenance and troubleshooting of school technology resources 



• Ensure the school-wide backup and disaster recovery programs 

• Provide other support and duties assigned by the school principal and district technology 

coordinator that will enhance technology use in education 

Other Required Skills 

• Demonstrate the ability to maintain effective written and oral communication 

• Have the ability to troubleshoot hardware, software and network problems 

• Have the ability to perform technical tasks including the ability to read and interpret 

technical information and schematics 

• Have the ability to operate standard office equipment, including a working knowledge of 

all district-owned technology tools 

• Have the ability to plan and manage short- and long-range technology plans 

• Have the ability to understand, use, and maintain pertinent educational hardware and 

software and educate others in their usage 

• Collect and analyze data about student/staff usage and professional development needs. 

• Maintain the school-based network 

• Maintain the connection to the Internet and ensure that the school is providing sufficient 

bandwidth for the educational needs of the students and staff 

Similarities of the Roles of Technology Coordinator in All Grade Levels 

        The role of the educational technology coordinator at the elementary, middle, and high 

school level is an important one. Although each setting is unique and presents a different set of 

challenges, there are however many similarities. Individuals at each of the respective levels will 

be responsible for the implementation of instructional technology at the building level, regularly 

working with and supporting teachers and administrators, and providing leadership in the use of 



technology. The educational technology coordinator will spend a majority of his or her time 

troubleshooting technology, performing hardware installations, managing the network, and the 

completion of administrative paperwork will round out top daily responsibilities. 

        The mission and role of the educational technology coordinator will be to ensure that 

students within each of our schools are prepared to meet the challenges and demands of 21st 

Century learning. This means that our students will be prepared for college and careers upon 

graduation. With the district’s strong emphasis on instruction, it is essential that the educational 

technology coordinator has a solid background in curriculum and an understanding of current, 

relevant, and developmentally appropriate instructional technology theories. A successful 

educational technology coordinator will be able to demonstrate knowledge of both education and 

technology.  This individual will use this experience to support students and teachers to ensure 

continued high academic achievement. 

The role of the educational technology coordinator is one that requires an 

individual to work with both equipment and people. This requires superb leadership skills 

and technical know-how and excellent interpersonal skills. The educational technology 

coordinator must be a change agent, self-motivated, motivator of people, who has the 

ability to work with various stakeholders and remain focused while juggling multiple 

responsibilities. Necessary skills of analyzing a situation, researching acceptable 

solutions, and the knowledge to precisely articulate answers both verbally and in writing 

to administration is a requirement of the position.  Additional requirements of the job 

require an individual to demonstrate the following: the ability to develop and follow a 

technology plan; the knowledge of a firm foundation of hardware; the knowledge of 

emerging technologies that can be used to support teaching and learning; understanding 



of network infrastructures; background in instructional software; the  ability to promote 

technology utilization; the management of technology resources; and the ability to deliver 

professional development in the area of technology.     

Differences of Roles of Technology Coordinator in Corresponding Grade Levels 

The different roles that the technology coordinator assumes in elementary, middle school, 

and high school may be related to the students’ cognitive developmental levels. On its website, 

Learning Theories (2017) explained that Piaget’s Stage Theory of Cognitive Development has 

the following four stages: 1) sensorimotor (birth to 2 years old); 2) preoperational (2 to 4 years 

old); 3) concrete operations (7 to 11 years old); and formal operations (11 to 15 years old) (para. 

1).  The author then explains the following characteristics for each stage: 1) sensorimotor: ability 

to differentiate self from objects; 2) preoperational: ability to categorize objects in simple ways; 

3) concrete operations: ability to explain things logically through experience; and 4) formal 

operations: ability to think abstractly. Elementary school students can then be categorized mainly 

under the concrete operations group; middle school students under concrete operations and 

formal operations; and high school students under formal operations.  From these characteristics, 

the technology coordinator may decide which appropriate technological devices and technology-

based processes can be integrated to a certain grade level. 

The coordinator must know the audience for whom he or she is working. The differences 

between the duties of school-based technology coordinators are largely defined by the school 

levels in which they work.  School technology coordinators need to have the ability to adapt the 

educational technology tools for which they provide support based on the school level in which 

they work.   Also, the technology coordinator makes device acquisition selection based on grade 



level, for grade k-5 (elementary) the suitable technology for the 1:1 initiative is iPads, for 

grade 6-8 (middle school) is Chromebooks, and for grade 9-12 (high school) is MacBook 

Air. 

At the new elementary school, the newly hired full-time educational technology coordinator will 

be responsible for developing and implementing a technology-infused curriculum. This 

individual will be accountable for researching innovative technologies to support student 

learning. The educational technology coordinator will implement an iPad initiative at the 

elementary school level. The educational technology coordinator will facilitate the training of 

staff on the new initiative. Additionally, the educational technology coordinator will conduct a 

technology needs assessment of the faculty and administration to help meet their needs.    

The middle school setting has its own specific setting.  The technology 

coordinator will face multiple challenges that deal with the age range of the students 

(adolescents), mainly the misuse of technology and cyberbullying.  The technology 

coordinator in the new middle school is in charge of addressing these issues, making sure 

the 6-8 graders access age-appropriate content, blocking the non-educational, teenagers’ 

most visited websites such as gaming websites. The technology coordinator must take 

other measures to protect and educate students and teachers.  With the one-to-one 

initiative, Chromebooks offered to students are reported to be a distraction in the 

classroom and thus, disturbing of the learning process.  The technology coordinator will 

work closely with the teacher and administration to ensure the proper use of the internet 

by offering a workshop and designing an online course about digital citizenship. This 

course will cover all nine pillars of digital citizenship: digital access, digital etiquette, 

digital law, digital communication, digital literacy, digital commerce, digital rights and 



responsibilities, digital safety and security, and digital health and wellness (Ribble, 2011), but 

focus mainly on the ones that are critical to this grade level.   

At the high school-level, the coordinator will be in charge of facilitating the one-to-one 

MacBook initiative. This responsibility includes maintaining inventory, ensuring adequate 

acquisitions of MacBooks to establish equity, ensure maintenance of all school and network 

computers, printers, smartboards, and other technology devices, and daily troubleshooting of the 

school software and hardware.  Also, the technology coordinator will demonstrate leadership and 

technical expertise to the principal of the high school in the planning, implementation, and 

evaluation of effective educational technology, for example by using the Hexagon Tool that 

allows evaluation of new and existing technological interventions with six criteria: needs, fit, 

resource availability, evidence, readiness for replication and capacity to implement (Blase, Kiser, 

& Van Dyke, 2013). 

By working closely with teachers, the technology coordinator will be responsible for 

informing teachers of new apps and software that can assist in developing concepts of content for 

specific subjects; for example, helping teachers implement the use Audacity software and 

prepare students for AP exams, and ensure appropriate content access (setting the firewall 

blocking certain websites flagged by the teachers and school administrations).  
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