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Targeted Technology Implementation Plan for English Language Arts 

 
Introduction 
 

Traditional literacy once meant instruction in reading, writing, grammar and vocabulary, 

however, the development of technology has changed the landscape of English Language Arts 

(ELA) classrooms toward development of multiple literacies (Denecker, 2006). New 

technologies broaden the opportunities available to ELA teachers to provide more options for 

meeting new standards and spur educational development within specific content areas. The 

National Educational Technology Standards for Students (NETS-S) has guidelines for how 

teachers can plan technology-based activities to improve student achievement and requirements 

for technology integration in the classroom, however, not all ELA teachers have successfully 

implemented technology as an integral part of their teaching (Young, 2006). Teachers may be 

poorly equipped with technology resources, if available at all, and may also face the lack of 

professional development training on how to purposefully integrate technologies into their 

teaching and learning activities (Davidson et. al, 2014). 

The successful integration of technology into English Language Arts (ELA) instruction 

demands that educational leaders also demonstrate the ability to not only use technology in their 

work, but simultaneously assist in the development of technology literacy among English 

teachers (Young, 2004). The effective and efficient integration of technology into ELA must 

start with an assessment of the effectiveness of specific technologies which can be used in a 

variety of instructional practices. The National Council of Teachers of English states that 

technology has increased the intensity and complexity of literacy in education (2013). However, 

there is not much measured direction on how technology can specifically be utilized for 

developing literacy or improving ELA instruction (Davidson et. al, 2014). This highlights the 
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need for better developed plans on how to assess the potential that technology may provide for 

enhancing English Language Arts instruction (Young, 2004).   

Changing the way teachers teach and how they utilise these technologies will require 

time, dedication, strategic risk, adequate resources, and proper support from technology 

integration coaches and instructional leaders (Frazier, 2012). Developing new strategies to fully 

engage learners, providing effective technologies and merging them with strong content 

knowledge and pedagogy, is essential for purposeful improvement within the curriculum. Once 

teachers develop the skills for technology integration and become more comfortable using 

technology, they will be able to more effectively utilize these tools to provide students with  

more engaging learning activities (Frazier, 2012). 

 
Literature Review 

 
 
Engagement Theory  
 

Engagement theory as put forth by Kearsley and Schneiderman (1998) states that students 

must be engaged and work together on meaningful projects in order to learn effectively. 

Technology can assist in achieving higher levels of engagement (Kearsley and Schneiderman, 

1998) because it provides another platform in which interactive activities and tasks can be 

provided to students for them to complete (Santos, 2011, p. 16). 

Wikis provide the opportunity for students to collaborate in an online active learning 

environment where they can complete group assignments (Hazari, North, & Moreland, 2009). In 

fact, Wikis provide opportunities for students to participate in problem solving while working 

with others which encompasses all areas of Kearsley and Schneiderman’s (1998) engagement 

theory (Hazari, North, & Moreland, 2009, p. 189).  Hazari, North, and Moreland (2009) 
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conducted an exploratory study to investigate how effective Web 2.0 tools are in education 

focusing on Wikis.  Seventy students responded to a questionnaire which was used to understand 

student perception of the ease of using Wikis and it was determined that Wikis are not difficult to 

use (p. 194). Since these students did not find using Wikis a difficult task and it created a 

collaborative learning environment utilizing technology in the classroom does promote student 

engagement.   

Santos (2011) conducted research using blogs in a traditional classroom and online using 

a Junior English class which consisted of 38 students during the first semester of the school year. 

Blogs provide a platform for providing interactive activities and tasks for students to complete 

such as writing about their experiences in a reflective way (p. 18). The research concluded that 

Blog sites utilized as a supplement to a traditional classroom will engage most students because 

it will allow learning to extend beyond the classroom (p.18).  In fact, all the students used in this 

research study agreed that blogging should be used as a learning tool in an English course (p. 

18).  

Early, Rogge, and Deci (2014) conducted research using Engagement, Alignment, and 

Rigor Classroom Visit Protocol to measure instructional quality of thirty-three English language 

arts (ELA) teachers while observing student engagement. Utilizing this protocol, observers 

looked at behavioral engagement, emotional engagement and cognitive engagement. Behavioral 

engagement looks at student participation in the classroom and the students’ conduct that was 

positive in nature. Emotional engagement consisted of observing students to determine if they 

were interested, bored, and to determine what the students’ reactions were to classroom activities 

and to their teachers. Cognitive engagement was determined by the observers if students 

appeared to be using mental effort (p. 222).  To calculate the student engagement, observers took 
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note of students being on task and who were actively engaged in their assignments. Although this 

tool was designed to help predict student test scores in ELA and Math based on one component 

of student engagement within their classes, Early, Rogge, and Deci proposed that ELA 

achievement levels of students are influenced beyond the ELA classroom by factors that are not 

controlled by their teachers, such as students’ experiences with different languages at home and 

even in other subject classrooms (2014, p. 236). Technology can assist in maintaining a level of 

engagement inside and outside of the ELA classroom to help overcome these factors.  

Based on a review conducted by Bus, Takacs, and Kegel (2015) children that read using 

electronic books can be provided verbal support just like co-reading sessions with an adult can 

provide, as long as those children use those supportive features available to them (p. 91). Using 

technology in an ELA classroom can help enhance students’ engagement with the books they are 

reading in class. The application of engagement theory in an ELA classroom can be achieved 

when technology is used to enhance the reading experience of students. Bus, Takacs, and Kegel 

(2015) put forth the explanation that technology-enhanced reading materials can assist children 

with maintaining their engagement in order to complete tasks and can also reduce the high stress 

levels that some children typically experience when faced with problem solving tasks (p. 93). 

Everyday new technologies are emerging which could continue to increase engagement along 

with those that have already been proven to effectively engage learners in and out of their ELA 

classrooms. 

Blended Learning in ELA Instruction 

 Blended learning environments have become more commonplace in K-12 settings (Horn 

& Staker, 2015).   Blended learning environments involve aspects of a traditional classroom 

environment along with some aspects of online learning. Some instruction is presented face-to-
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face and facilitated by the teacher, while the remaining portion is online instruction. The amount 

of each is dependent upon the specific blended learning model selected, with some being 

considered more disruptive than others to the traditional thinking of education (Horn & Staker, 

2015). It is suggested that schools that are experiencing stagnant or declining test scores could 

benefit from introducing a well thought out appropriate blended learning model to address areas 

of shortcoming (Horn & Staker, 2015). Blended learning is working its way into the K-12 setting 

beginning at the high school level, then spreading to the middle school and elementary level after 

(Horn & Staker, 2015). The blended environment will be beneficial in many subject areas 

including English Language Arts for students of all ability levels, and also includes students with 

special needs and English Language Learners (ELLs).   

 There is a record of success for properly implemented blended learning environments.  A 

review of the literature by Smith (2016) demonstrates how students who used a blended model 

were able to graduate early, earn credit above and beyond requirements, and the school reported 

a decrease in discipline referrals. One-on-one instruction, instant feedback, and constant access 

to a student’s previous work are all advantages for an English Language Arts student in a 

blended environment (Smith, 2016).   

 The College Park Academy (CPA) in Prince George’s County, Maryland uses a rotation 

blended learning model in his language arts class to allow students to work on extended projects 

outside of the classroom (Blended Learning in Action, 2015). The benefits provided from this 

rotation blended learning model is that discussions can take place largely online, which helps to 

remove a potential social anxiety barrier for some students who would like to participate in a 

discussion in person but may feel shy about expressing their opinion verbally in a traditional 

classroom setting. CPA demonstrated significant increases in standardized test scores as a result 
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of a blended learning environment. 95% of students in the blended program scored proficient or 

advanced on the Maryland State Assessment for English Language Arts, whereas the average for 

traditional schools in the same county were 78% scoring proficient or advanced (Blended 

Learning in Action, 2015). To address students with learning disabilities, CPA utilizes online 

therapy sessions to connect students with one-to-one online therapists to work towards IEP goals 

(Blended Learning in Action, 2015). This eliminates the needs to have additional staff on site 

and allows for sessions to be recorded so that student progress can be monitored more efficiently. 

Students that would fall behind in a traditional class setting are better served in a blended 

environment because there is the ability to detect areas of deficiency early and sufficiently 

reinforce related skills to help bring a student back up to the proper level (Blended Learning in 

Action, 2015). 

 Al-Madani (2015) conducted a study on blended learning environments within language 

studies. This study looked at how a blended learning environment would impact language 

proficiency among students. The study compared traditional instructional methods with the 

blended environment. This quantitative study used an experimental group of 25 students and a 

control group of 24 students (Al-Madani, 2015). This study concluded that the blended 

environment resulted in students improving performance and achievement in language 

proficiency (Al-Madani, 2015). This is stated to be as a result of an enhanced level of verbal 

creative thinking, supported by the blended environment (Al-Madani, 2015).      

Adaptive Learning 

Educators, administrators and those involved in education, continue to turn to technology 

as a viable means to increase student achievement. The idea of using technology to tailor 

instruction dates back to the 80’s when Papert predicted that the computer would be the “Proteus 
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of machines.” Papert envisioned the computer being used to enhance learning through learner 

goals and preference (Papert, 1980). Of the many technologies available, adaptive learning 

technology is being viewed as a way to help close the achievement gap that exists amongst 

students. Through the use of adaptive educational technology, learning is improved as a result of 

an adjustment in instruction based on the individual data inputs (Tseng, Chu, Hwang, & Tsai, 

2008). Successful e-learning models are based on adaptive learning (Wang, 2014). 

According to Natriello, adaptive learning technology has been proven to increase student 

achievement (2013).  There is a direct link between student achievement and student 

engagement. When students are engaged in learning, they are cognitively engaged. Kuh et al. 

conducted a literature review for the National Postsecondary Education Cooperative and found 

the following to be all-encompassing of student success; engagement in educationally purposeful 

activities, persistence, satisfaction, and attainment of educational objectives (2007). Adaptive 

learning technology comprises the before mentioned in that students are given the opportunity to 

exercise each of those components as they interact with the content through the technology. 

Through adaptive learning technology, students experience personalized learning. Given 

the personalized nature of the technology, there continues to be growth in its use in the 

educational setting (Kanar & Bell, 2013). Ainley, Hidi, & Berndorff, 2002; Flowerday, Schraw, 

& Stevens, (2004) have concluded that student engagement is positively impacted by student 

interest. Adaptive learning programs are driven by individual student need. Walkington (2013) 

conducted a study that demonstrated that students in a personalized condition completed more 

math problems with accuracy and speed than the non-experimental group. This can be attributed 

to the individual student's needs being met. Although this research was conducted in 
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mathematics, it affirms that adaptive learning technology in ELA has the potential to improve 

student achievement. 

Wang (2014) conducted a study that utilized personalized, dynamic assessment and 

personalized e-learning material adaptive annotation that applied the GPAM-WATA e-learning 

system to remedial elementary Mathematics course. His research examined 107 sixth-grade 

students from four classes. The group was divided into four different e-learning models: non-

personalized e-learning material adaptive annotation group; personalized, dynamic assessment e-

learning material adaptive annotation group; and the non-personalized dynamic assessment the 

personalized, dynamic assessment and non-personalized e-learning material adaptive annotation 

group; personalized e-learning material adaptive annotation group (Wang, 2014). All students 

took a pre-test assessment and prior knowledge assessment and two-tier diagnostic assessment. 

At the end of the study, all students were then given the two-tier diagnostic assessment and the 

post-test summative assessment. The research indicated that there was an improvement of 

misconceptions particularly for students with low-level prior knowledge that used personalized, 

dynamic assessment as compared to e-learning models without personalized, dynamic 

assessment. Interestingly enough, Wang also found that personalized adaptive annotation 

material had a noteworthy impact on student reading time of e-learning materials. Students, in 

essence, spent a significant amount of time reading specific material that they needed for the 

enhancement of their personal learning experience. Wang’s findings are in line with findings 

from Brusilovsky & Pesin, (1998) and Brusilovsky, Sosnovsky, & Yudelson, (2009). 

Supporting Special Needs Populations and ELLs 

Technology has become an integral part of daily living, and research on the use of 

technology to improve the quality of life for people with disabilities is more extensive. In recent 
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years, there has been an increase in exploratory research on the benefits of instructional 

technologies for individuals with disabilities. At the heart of this technology research is an 

investigation of the potential to increase the learning of academic content for individuals with 

autism spectrum disorder (Knight, Mckissick, & Saunders, 2013). The ability to communicate 

and apply language skills is often an area of difficulty for students with autism spectrum disorder 

(Quill, 2000). For students on this spectrum who are also ELLs, learning to apply emerging 

English skills to reading comprehension is even more challenging (Alison, Root, Browder, & 

Wood, 2017). Their understanding of the text is limited, when faced with unknown vocabulary 

and language structures.  Studies have found that successful technology interventions for these 

targeted groups include direct vocabulary instruction in shared reading (Browder et al., 2015; 

Spooner et al., 2015). As an evidence-based practise, Constant Time Delay (CTD) has also been 

shown to improve vocabulary learning, for students with disabilities (Spooner et al., 2015). More 

research needs to be conducted on emerging technologies that integrate universal design 

principles and their efficacy for students with disabilities or specific academic learning 

challenges (Knight et al., 2013).    

  For students who are generally low-level readers, integrating technology with mental 

imagery and self-monitoring has been found to improve comprehension (Parenti, 2016). As 

active readers, students internally construct visual images of what they read and self-monitor to 

correct or confirm their understanding. Using software on technology such as laptops, tablets, 

and even smartphones, students can curate digital images, save, share and transfer them while 

presenting their evidence of comprehension (De Koning & Van der Schoot, 2013). After explicit 

teacher instruction and application of gradual release teaching strategies including teacher 

modeling, guided student practice, collaborative then independent practice, students move 
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toward greater autonomy in reading comprehension (Pearson & Gallagher, 1983; De Koning & 

Van der Schoot, 2013). All of this can be facilitated with various technologies. 

 
ELA Vocabulary Instruction and Educational Technology 

SuHua Huang (2015) illustrated that improved reading comprehension and vocabulary 

acquisition are intricately connected. In addition, students who struggle with the vocabulary in a 

text, will avoid reading altogether (SuHua Huang, 2015). This then compounds the problem and 

presents greater obstacles to literacy improvement. However, web-based and software-based 

educational technologies that offer high levels of interactivity, can provide powerful support for 

vocabulary instruction. In addition, according to Reutzel & Cooter (2013) as reported by SuHua 

Huang (2015), adaptive learning technologies can provide personalized opportunities for readers 

of all ages to improve literacy skills including vocabulary, language structures and parts of 

speech.  

SuHua Huang’s (2015) mixed-method research set out to investigate how the integration 

of technology can be effective regarding second-grade students’ development and learning of 

vocabulary. This research consisted of using two second grade classes comprised of 40 students 

in which one group of students utilized different vocabulary-technology integration strategies 

and the other group continued with their traditional classroom instruction. The results of SuHua 

Huang’s study supports the assertion that using instructional technologies will keep students 

more engaged and thus improve their learning. The students who used technology were more 

engaged and demonstrated improved test scores (p. 12).  

District Description 

District Anytown USA is an urban school district with over 10,000 students in 22 

schools. These students make up a rich diverse population which includes a unique population of 
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diverse learners, including but not limited to students with special needs and ELLs. Teachers in 

the district range in educational backgrounds which include those that hold a bachelor’s degree 

but were grandfathered in to be considered highly qualified, highly qualified teachers who hold a 

master’s degree in their area of specialty, and a few who hold doctoral degrees. Professional 

development opportunities are provided in house through each department two times a year with 

the technology coordinator hosting professional development opportunities once a month. This 

supports the research as discussed by Frazier (2012) because teachers have to be trained to use 

the adaptive learning program within the blended learning environment.    

The population of the focused middle school in which this technology implementation 

plan addresses is 350 students with 10% being special needs and 2% ELL. This middle school is 

already a 1:1 Chromebook school and the infrastructure already in place supports all students’ 

use of technology in the building. Based on a recent survey provided by the parents of this 

middle school, 100% reported having reliable internet connection at home. Based on the recent 

demographics 85% of the student population is classified as economically disadvantaged based 

on their eligibility for the state’s free and reduced lunch program.  

Problem 

An analysis of district data and performance on the statewide Spring 2017 assessment 

reveals that more middle school students meet the expectations for writing, but less for reading. 

The lowest performing category across all subgroups for the reading portion of the assessment, 

was Vocabulary Knowledge. Based on the school level data, students in grades six through eight 

have difficulty with vocabulary acquisition, vocabulary use and comprehension of informational 

or nonfiction text. In the Vocabulary band, students need to be able to accurately use academic 

vocabulary, Greek and Latin affixes and roots, figurative language, word relationships, nuances 
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in word meanings and strategies to determine or clarify the meaning of unknown words and 

phrases. Reading comprehension of nonfiction text includes progress indicators and skills related 

to inferential thinking, opinion-free summarization and drawing evidence-based conclusions.  

Need 

According to Hutchins, he defines education as a purposeful means to develop 

intelligence within people, which leads to understanding (1969). The goal of education therefore 

still remains to be that of learning and not teaching. Learning is supported by experience and 

play. This is even more true today as we prepare students for the 21st century. Students will need 

to be prepared for jobs and careers that may not as of yet exist. Part of this preparation involves 

creating learning environments and experiences that support critical thinking, collaboration, 

creativity, and communication. Therefore, students’ learning environments must be reflective of 

the 4Cs to ensure adequate preparation.    

According to the National Assessment of Educational Progress (NAEP) 34% of eighth 

grade students performed at or above proficient achievement level in reading (The Nation’s 

Report Card, 2015). These national statistics are jarring and draws attention to the need to 

support students in the area of Reading in the middle grades to ensure that they are ready for high 

school and prepared for College and Careers. Twenty-first century learning is further defined by 

student ability to use technology. 

The identified needs of students provide a rich opportunity for district administrators and 

teachers to implement explicit vocabulary instruction strategies with greater exposure to varied 

texts and text types through technology. The demands of new literacies require students to 

quickly evaluate and synthesize information from various sources that often blend text, video and 

sound. The recommended application of adaptive learning technology using a blended learning 
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approach, can positively impact students’ digital reading fluency. According to Parenti (2016) 

this will help all learners, but will also help those students who are generally low-level readers. 

National and local assessment data point to student’s deficiency in the area of reading. Adaptive 

learning technology has been demonstrated to improve student learning in this area, thus 

increasing student achievement.   

Technologies to Address the Problem and Resolve the Need 

 A study on the Moodle adaptive blended learning program showed a positive effect on 

student reading comprehension (Bataineh, 2017). This quasi experimental study demonstrated a 

statistically significant difference in overall reading comprehension. Scanning, skimming of text 

among the experimental group is an evidenced based intervention that can be implemented to 

positively affect comprehension and reading outcomes (Bataineh, 2017). Adaptive learning 

programs have also been shown to enhance student language skills and autonomy in learning and 

have had a positive impact on student achievement and attitudes. These findings show how 

effective the selection of the DORA blended learning program is as a viable solution to 

adequately address student learning needs (Banditvila, 2016). 

Let’s Go Learn 

Adaptive learning adjusts the content based on user input (Natriello, 2013). Let’s Go 

Learn has created the DORA, which stands for diagnostic online reading assessment. All 

students in grades the sixth, the seventh, and the eighth grade will take the DORA assessment 

three times a year September, January, and May. The DORA is an adaptive diagnostic 

assessment that measures eight sub-skill of reading. The sub-skills are word recognition, 

phonics, high-frequency words, phonemic awareness, spelling, vocabulary, fluency, and reading 

comprehension. The assessment makes adjustments based on the user's responses. As students 
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answer questions correctly, the assessment continues adding richer questions. Conversely, once 

students reached the measured threshold and are experiencing difficulty the assessment is 

terminated. Data on individual and group performance is determined for each strand that was 

tested.  

Data from the DORA assessment is then fed into Let’s Go Learn Reading Edge adaptive 

learning program. The data provided from DORA creates a unique individual path for each of its 

users within the Reading Edge platform. Students thus experience a personalized learning 

environment through a multimedia game-like learning experience. Reading Edge reviews the 

areas where students were less proficient through a variety of simulations. In a way, the DORA 

and Reading Edge are similar to the instruments used in Wang’s study in that there is a 

diagnostic component that uses data to create personalized content within the adaptive learning 

program. This is noteworthy because the data is coming from one system whereby what is being 

practiced in Reading Edge is the result of data from the DORA.  

Let’s Go Learn DORA and Reading Edge are ideally situated within the engagement 

theory. This adaptive learning technology supports the use of web-based technological tools. 

Students are given the opportunity to construct meaning through their personalized learning 

experience. Adaptive learning, therefore, supports the goals of blended learning with the use of 

technology to create customized and differentiated instruction. In this environment, students can 

control what they learn, how they learn, and they are less passive in the process.       

Implementation Costs: Let’s Go Learn DORA and Reading Edge  
 

The financial costs of the proposed implementation to improve Language Arts 

performance are based on subscription costs for DORA, Reading Edge, and professional 

development. The cost for DORA is $16 per student, with a total cost of $5,600 for all students 
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in the school. Reading Edge subscriptions cost $16 per student, with a total cost of $5,600. For 

each assessment that will be administered through Dora there is a $25 fee. There will be three 

assessments given during the course of the school year. The professional development costs are 

anticipated to be $2,000. The funds for this implementation of Let’s Go Learn DORA and 

Reading Edge are already allocated in the school budget. 

 

DORA Reading Edge Professional Development 

$12,346 $5,600 $2,000 

 TOTAL: $19,946 

 

 
Implementation Plan 

Due to the technology infrastructure already existing at Anytown USA Middle School 

starting to use Let’s Go Learn DORA and Reading Edge will be possible once it is purchased 

since it is a web-based system (Let's Go Learn, Inc., 2017). For a successful implementation, this 

technology integration must be supported by professional development. The technology 

coordinator will be providing in house professional development on how to implement Let’s Go 

Learn DORA and Reading Edge. Initially this professional development will consist of two days 

which will be scheduled on in-service days to avoid the costs of substitute teachers. Throughout 

the year teachers can attend professional development sessions offered each month by the 

technology coordinator, on an as needed basis. If there is no need, the technology coordinator 

will provide other meaningful professional development instead to avoid a missed opportunity to 

provide teachers with professional development.  
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The implementation team, due to the previous existing technology infrastructure, is 

minimal in size compared to previous technology implementations. The team will consist of: 

principal, assistant principals, ELA teachers, technology coordinator, guidance counselors, child 

study team, ELL teachers, special education teachers, students, and parents. The project leader of 

this implementation will be the technology coordinator. The project leader will establish the 

schedule for the initial professional development days and subsequent days, troubleshoot any 

problems that may arise, assist in the collection and analyzing of the assessment data and provide 

updates to all interested stakeholders.  

Training 
 

Training for DORA and Reading Edge will be presented in a rotational blended learning 

environment. The rotational model of blended learning will be utilized in teacher training to 

demonstrate the model for the teachers and show how to use the model with students. In a 

blended environment, rotational models involve shifting between traditional class instruction and 

online instruction for certain parts of the class (Horn & Staker, 2015).   

Training will take place for DORA first. Teachers will be placed in a classroom 

environment for training. The blended model will be discussed. Methods for improving reading 

proficiency in a traditional classroom setting will be explored. Following this, teachers will 

utilize their school-issued laptops to access the online training modules provided via the 

subscription to DORA.  Completing the training in class and online will give the teachers a 

hands-on example of how to use the rotation model of blended learning in their classrooms.  

Teachers will learn how to utilize data obtained from DORA to better assist their students and 

address their needs to improve their reading proficiency. 
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Training for Reading Edge will take place using the same blended rotational model as 

DORA.  Teachers will again be placed in a classroom setting to complete the training.  Part of 

the training will follow a traditional classroom environment with another part involving having 

the teachers complete the free online training modules included with the Reading Edge 

subscription costs.  This method of training will continue to reinforce the rotation model of 

blended learning and encourage teachers to utilize new and different methods for students to 

reach a higher level of reading proficiency. 

Timeline 

 The implementation of Let’s Go Learn DORA and Reading Edge timeline will follow the 

sequence below: 

Contact Let’s Go Learn to acquire a firm 
quote 

January 2018 

Present quote and plan to the Superintendent February 2018 

Present approved quote and plan to the Board 
of Education for purchasing 

February 2018 

Purchase Let’s Go Learn DORA and Reading 
Edge 

March 2018 

Provide technology coordinator time to work 
using the trial offer to prepare for professional 
development for teachers 

March 2018 - June 2018 

Conduct two day introduction professional 
development for teachers 

June 2018 

Technology Coordinator will briefly present a 
review to the faculty during first day meetings 

September 2018 

Teachers will begin to implement Let’s Go 
Learn DORA and Reading Edge in their 
classrooms 

September 2018 

First assessments will be administered for 
initial use data 

September 2018 
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Professional Development will be offered 
each month for teachers needs 

September 2018 - May 2019 

Second assessments will be administered for 
to determine effects of implementing the use 
of Let’s Go Learn DORA and Reading Edge 

January 2019 

Mandatory professional development will be 
held for teachers who are struggling based on 
data reports from assessments 

February 2019 

Third and final assessments will be 
administered for to determine effects of 
implementing the use of Let’s Go Learn 
DORA and Reading Edge 

May 2019 

Final data will be reviewed to determine if 
implementation will conduct an additional 
year based on student improvement data 

June 2019 

 

Evaluation Criteria 
 

Worthen, Sanders, and Fitzpatrick state that the purpose of evaluation is the 

“identification, clarification, and application of defensible criteria to determine an evaluation 

object’s value (worth or merit), quality, utility, effectiveness, or significance in relation to those 

criteria” (2004, p. 5). Furthermore the purpose of the evaluation is to conclude the level of 

success of our students as a result of using the adaptive learning program. As part of the 

instructional design process it is important to determine the effect of the intervention. The 

ultimate goal of Anywhere School is to improve our student performance on the state 

assessment. Effective instructional design calls for an evaluation of the learners development to 

determine to what end the goals and objectives were met. Furthermore, the evaluation process 

allows the instructional designer to improve the instructional intervention.    

 Anytown School will follow the district's recommended evaluation plan for the 

implementation of Let’s Go Learn DORA and Reading Edge Program. The district recommends 
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that students take the DORA assessment in September, January, and May. Data collected at that 

time will serve as a learner, formative and summative evaluation (Brown & Green, 2016). 

During those periods of time assessment data will be collected on each student. The data will be 

aggregated by student and grade level. District administrators, building administrators, teachers, 

and support staff coaches will have access to the data. Mid-year and end of year data analysis 

will be conducted to determine student performance within the measured strands. As students 

take the DORA three times a year the most current and up-to-date data will be used to inform the 

Reading Edge program the programs sophisticated software will make adjustments according to 

students’ needs. This evaluation process will ensure that students and grade level instructional 

needs are monitored and met over the course of the school year.  
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